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Executive Summary                                                     

With great delight and pride, I submit this executive summary for the 2000-2001 school year 
Annual Report from the Benjamin Franklin Classical Charter School. In all aspects of our 
mission, the school has progressed, creating an exciting community, rich with academic and 
artistic success while fostering a commitment to community service and character education.  

The mission, as adopted by the school's board is "to assist parents in their role as primary 
educators of their children by providing the children with a classical academic education 
coupled with sound character education and opportunities for community service." 

The four pillars of the school flow naturally from this mission statement: use of The Core 
Knowledge Curriculum; a commitment to character education; opportunities for community 
service; and the acknowledgment that parents are their children's primary educators. (Each of 
these pillars is explained more fully in Section B.) 

These pillars, while separately stated, are interwoven, and together and individually, they 
define and shape the school's many successes. We are delighted that our test scores remain 
strong and that the sense of doing creative and important work permeates the school. Indeed, 
many visitors have commented on the tone of serious and joyful productivity that is evident in 
the school. Our students have many notable achievements: they took honors in a National 
Latin Exam; scored well on national tests; took top awards at music festivals; and, except in a 
few areas that are perplexing, but being rigorously addressed, have improved MCAS scores 
from last year. 

In addition to these measurable successes, there is much evidence of a creative and 
academically rich curriculum. Our students' projects and displays reveal an integrated, project 
based curriculum that emphasizes comprehension of material that is important for educated 
people to know and that also reveal our commitment to moral actions that are critical for 
fostering ethical growth. Graphs, charts, dioramas, drawings, written reports, art work, "Forest 
of Virtue" leaves; community service notices; character education notes; and music awards, all 
attest to the lively moral, intellectual and artistic life at school. 

All school constituents have contributed to this year's excellence. Our parents spent thousands 
of hours in volunteer work, our faculty attended many professional development workshops 
(both at school and away from school), and our parents assisted children with their schoolwork. 
Especially notable is the work our students did, not only in their academic work, but also in the 
arts, in community service as they develop into responsible, ethical young people.  

A few particulars deserve special note. This year the Benjamin Classical Charter School 
Foundation (a foundation whose sole purpose is to support BFCCS) purchased ten acres of 
land in Franklin on which to build a new school. Fund raising and planning are underway to 
help achieve the goal of a new school. 

Our faculty's professional development program included a half year long investigation and 
assessment of our math curriculum with a leading scholar in math education. Guided by our 
consultant, and with an eye toward national and local math standards, the faculty determined 
what topics needed to be covered in each grade and created a grid ensuring that each topic be 
investigated in various ways, including problem solving applications, patterns, technology, 
estimations, and connections to other areas of the curriculum.  
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Parents at BFCCS raised more money than in previous years to provide an enriched school 
curriculum, which permitted visiting artists and scientists to visit the school.  

The assembly program was changed to twice a month sharing assemblies for each of the 
grade divisions: K-2, 3-5, and 6-8. These "sharing” assemblies ensured that each class would 
perform once a month, highlighting work the classes had done while developing critically 
important public speaking and presentation skills. In addition to these assemblies, there were 
several all school assemblies, which served to celebrate events and to promote all school 
identity. 

The centerpiece of the eighth grade graduation program was an original recitation presented 
by the graduates. Students wrote about the school, and a group of faculty crafted their words 
into a recitation, which included individual and group voices. The final words spoken by the 
graduates (as written by one of the graduates) were: "BFCCS cares not only about the size of 
your mind, but also the size of your heart." That is the best tribute our students could give to 
the school, showing that they do understand our mission of providing an intensive classical 
education within an environment that promotes and honors ethical actions and development. 

 

 

 

 
Ruth Gass 
Head of School 
 

 

 

 

 

 

 

 

 

 

 

From the President of the School Board 

I am honored to present to you the Annual Report for the academic year ending June 2001. 
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This past year started the first year of our second chartered period in this new millennium. In 
June, we graduated our second class of eighth graders. We continue to stay committed to the 
guiding principles on which the school was opened in 1995 as we continue to learn and grow in 
our endeavor to provide a solid foundation based on the four pillars that our school was 
founded on. 

Like Benjamin Franklin, we have a clear vision for what kind of school we wish for. Franklin 
had a plan...with three simple, practical steps... 

The creation of virtuous citizens,  

the formation of small groups with a common purpose,  

and a commitment to the collective good. 

The future brings new milestones and a host of future challenges and opportunities. We will 
continue to build upon the strong foundation created here at our school, our homes, and our 
community. 

Sapere Aude, 

 

 

 

 

Faith Daya 
President, Board of Trustees 
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Mission Statement 

“To assist parents in their role as primary educators of their children by providing the 
children with a classical academic education coupled with sound character education 
and opportunities for community service.” 

Parental Influence and Responsibility: 

The School recognizes parents as the primary educators of their children and affirms the 
proven positive correlation between parental involvement and student success. It is crucial that 
the parents welcome their responsibility to share in the education of their children. The school 
will require parental participation in all phases, from the application process, to providing 
additional academic challenge, and to helping with remediation when needed. 

Classical Core Curriculum: 

Fundamental to the Classical Core Curriculum is E. D. Hirsch’s Core Knowledge Sequence, 
which integrates a classical content rich curriculum with contemporary technological skills. The 
Sequence is based on lists of specific topics to be covered by each grade so that there is little 
repetition, but a spiraling curriculum, and teachers can build on a base of knowledge from the 
previous year.   

Character Development: 

Benjamin Franklin once attested, “Without virtue, man can have no happiness in the world.” 
Franklin’s personal enrichment program serves as a model for the character development 
program at the school. Universally accepted and respected virtues such as temperance, 
honesty, discipline, compassion, sincerity, justice, moderation, and humility are integrated into 
the classroom work. 

Community Service: 

Service to the community is one of the best ways to engage youthful energy. Accomplishments 
in the real world give children the opportunity to take themselves and their endeavors seriously 
and gain self-esteem through participating in genuinely valuable work. To accomplish this end, 
students participate in a variety of service projects such as visiting senior centers, donating 
time to environmental clean-ups, volunteering and assisting in drives to benefit local shelters, 
food pantries, and national causes. By making a real contribution, students recognize that they 
are capable of positively influencing other people, their local environment, and the world, and 
this process builds genuine self-esteem. 

 

 

 

 

A. School Performance 

1) Summary of performance relative to student and school performance objectives: 
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According to the school's Accountability Plan, The Benjamin Franklin Classical Charter School 
uses the following tests and programs to help assess the school's performance objectives:  

a) The Educational Records Bureau Writing Assessment Program is given in grades 
four – eight. 

b) The California Achievement Test (short form) is administered in grades one – eight. 

c) The MCAS tests are given as required. 

d) The New England Math League Exam: offered in grades six – eight. 

e) Science Fair: A fifth grade juried science fair. 

f) Art Test: sixth and seventh grade students will identify features of the following 
periods of art: Classical, Gothic, Neoclassical, Romantic and Realism. 

g) Music Test: seventh grade students will identify the following musical periods: 
Baroque, Classical, and Early Romantic. 

h) Character education throughout the school. 

i) Community service throughout the school. 

The following test is not in the accountability plan, but is given at the school: 

j) Latin Test: The National Latin Exam. 

 

Note: BFCCS is currently revising its Accountability Plan for a variety of reasons: some of the 
test comparisons enumerated in the Accountability Plan are no longer possible since some 
tests are no longer given; and six years of experience have taught us some lessons about 
evaluation and accountability. This report does follow the current accountability plan and 
indicates where test changes have prevented us from assessing our goals.  

 

2) Summary of external standardized test results: 

a) The Educational Records Bureau Writing Assessment Program (ERB): 

The school is committed to teaching children how to write well. One assessment chosen to 
determine how well we teach children to write is the ERB (Educational Research Bureau) 
Writing Assessment Program), a nationally recognized assessment instrument.  

This test is a criterion referenced test, which means that the developers of the test have 
established criteria for writing an essay for grade levels 3 through 6, and 7 through 9. Each 
student is tested according to the criteria established for the student's grade level. Unlike a 
norm referenced test, students’ scores are not based on how they compare to other students 
taking the test, but on how well they write based on the criteria established for their level. 
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According to the ERB manual, the following writing characteristics should be mastered, as 
appropriate for each grade, and the ERB measures these elements: 

Overall Development: how well the writer communicates with the reader, shows 
awareness of the audience and purpose for the writing, and rights in the appropriate 
mode of discourse. 

Organization: the writer's ability to choose a focus, develop a local plant of organization, 
and maintain coherence throughout the paper. 

Support: the use of appropriate reasons, details, and examples to enhance the effect 
and/or support the generalizations and conclusions of the piece. 

Sentence Structure: completeness, correctness, and variety or sophistication of 
sentences. 

Word Choice: correct usage, specific vocabulary, freshness, and vividness of language. 

Mechanics: the correct and effective use of spelling, punctuation, capitalization, and 
paragraphing. 

The scores for this test are reported in two ways: 

First, for each of the criteria explained above, a score from 1-6 is given, with one the 
lowest and six the highest. These raw scores for grades 4-6 are based on a standard 
for the 6th grade (Level 1), and raw scores for grades seven and eight are based on a 
standard set for the 9th grade (Level 2).  

Second, these raw scores are then translated (scaled) into grade level performance 
scores. To achieve mastery of grade level expectations, students need, minimally; to 
have the following scaled scores for each grade: 

Fourth-         400 

Fifth-            500 

Sixth-           600 

Seventh-      700 

Eighth-         800 

 

 

 

Data from the ERB tests: 

The following table shows the scores for each sub-section, from 1-6, for each grade for the test 
given on March 3, 2001: 
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Table 1: Subscore data by grade (Scores based on 1-6) for test date 3/2001 

 Overall 
Development 

Organization Support Sentence 
Structure 

Word 
Choice 

Mechanics 

4th 3.4 3.4 3.5 3.5 3.7 3.6 

5th 3.8 3.8 4.0 3.9 4.0 4.0 

6th 4.3 4.2 4.2 4.2 4.3 4.2 

 

Table 2: Subscore data by grade (Scores based on 1-6) for test date 3/2001 

 Overall 
Development 

Organization Support Sentence 
Structure 

Word 
Choice 

Mechanics 

7th 4.0 4.0 4.1 3.9 4.0 3.7 

8th  4.3 4.3 4.3 4.2 4.3 4.1 

 

The following table shows the scaled score for each grade, with a score of 400 needed to 
demonstrate mastery for fourth grade, 500 the score needed to demonstrate mastery for fifth 
grade, etc: 

 

Table 3: Scaled score by grade for test date 3/2001 

Grade Scaled Score 

4th 452.8 

5th 538.6 

6th 607.1 

7th 781.9 

8th 836.9 

 

The following table provides a longitudinal study for the eighth grade class of 2001, our most 
recent graduating class. This graph combines the two scores described above: the 1-6 scaled 
score for testing elements of writing, and the scaled score which indicates whether students 
have mastered the elements for writing in each grade: 
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Table 4: Longitudinal scores for 2000/2001 8th grade by year. Note: Subscale scores for 
grades 

 Current 
Grade 

Overall 
Development 

Organization Support Sentence 
Structure 

Word 
Choice 

Mechanic
s 

Scaled 
Score 

3/2001 8 4.3 4.3 4.3 4.2 4.3 4.1 836.9 

4/2000 7 3.9 3.9 4.0 4.0 4.0 3.6 767.0 

3/1999 6 4.6 4.6 4.6 4.1 4.4 4.0 617.9 

4/1998 5 3.8 3.7 3.8 3.6 3.8 3.8 497.2 

5/1997 4 3.7 3.5 3.4 3.4 3.7 3.6 No 
score 
given 

 

BFCCS Accountability plan goals for the ERB Writing Assessment Program: 

Our Accountability plans states that "4th, 5th, 6th, and 7th (and 8th) grade students will be able 
to write a narrative /expository essay that will achieve a composite median score of  "4" on 
scale of 1-6 (1=poor, 6=outstanding on the Educational Records Bureau (ERB) Writing 
Assessment." 

Looking at these scores based on the school's goals; several observations can be made about 
the high quality of our writing program.  

First, starting with table # 4, which looks at our most recent graduating class's scores from 
grades four through eight, we note that in each grade this group achieved at or above mastery 
for their grade. In particular it is impressive to note that for each criterion for writing, our eighth 
graders exceeded the score of 4.0, which we set as our goal. 

Table #3, the scaled score for each grade shows that each grade exceeded the standard set 
for writing by the ERB criterion.  

Table #2 & 3 directly tests our goal of having students achieve a "4" on each of the writing 
elements. (Remember that grades 4-6 raw scores are based on sixth grade norms and grades 
seven and eight are based on ninth grade norms.) There are several conclusions that can be 
drawn from this table: there is a general improvement in writing as children move through the 
school; in all categories in grades six and eight, our students scored a "4" or better; in grades 
5-8, our students reached our goal of a "4" in 23 out of 28 elements tested; grade four did not 
reach our goals.  

Looking at our writing program for the 2001 – 2002 school year: 

We are pleased with the progress our students make as writers, as evidenced by this national 
test, but, nonetheless, we want to improve our writing program. For the school year 2001-2, we 
will focus on writing in grades K-8. We have hired a consultant who specializes in elementary 
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language arts who will work with each of the grades, both to assess and to make 
recommendations for improving our writing program.  

 

b) The California Achievement Test (CAT) 

The CAT test was administered in March 2001 to grades 1 through 8. The CAT is a norm-
referenced test based on normative data set in 1991 by the test developers. We gave the short 
form of this test this year which measures how students from BFCCS compare to a national 
norm in the areas of Reading Comprehension and Math Concepts and Applications.   

Data from the CAT: 

The following table displays the results for each grade for students under normal test 
conditions and for students (identified with disabilities) who took the test under modified 
conditions.  

Table 5 

Grade Mean for Reading Mean for Math 

1st regular test conditions 80 84 

1st modified test conditions 82 94 

2nd regular test conditions 92 90 

2nd modified test conditions 55 92 

3rd regular test condition 94 91 

3rd modified test conditions 83 91 

4th regular test condition 92 91 

4th modified test conditions 59 70 

5th regular test condition 84 91 

5th modified test conditions 69 79 

6th regular test condition 80 91 

6th modified test conditions 67 83 

7th regular test condition 86 85 

7th modified test conditions 70 67 

8th regular test condition 87 80 
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8th modified test conditions 47 73 

 

BFCCS Accountability Plan for the CAT: 

Our current Accountability Plan states that "4th grade students will receive a median score at 
or above that of their counterparts in the Franklin public schools in the reading and 
mathematics sections of the California Achievement tests."  

We cannot compare our fourth grader CAT scores to those in the Franklin Public Schools since 
that test is not offered in the Franklin Public Schools. 

However, our fourth grade CAT scores are quite gratifying. The mean for reading was the 92 
percentile, and the mean for math was the 91 percentile for students who are not diagnosed 
with a disability. That means that on the average our regular education students in fourth grade 
were in the top eight percent of all students nationally in reading, and in the top nine percent of 
all students nationally in math. Our special education students in fourth grade scored in the 59 
percentile in reading and in the 70 percentile in math. 

We cannot compare our CAT scores to last year's CAT since we took a different form of the 
test this year: the short form. 

General comment on CAT scores: 

The CAT compares BFCCS students to a national norm in two areas: Reading Comprehension 
and Math concepts and applications. These results indicate that at least 80% of students in the 
normative group were below our BFCCS students in all test areas when test conditions were 
not modified. In most grades, the scores were indeed higher than the low of eighty percentile 
for reading in the first grade. 

Not surprisingly, the scores of our students with disabilities vary greatly in both reading and 
math since these scores depend upon the nature of the disability and the capacity to craft an 
accommodation for these students for this test. When test conditions were modified (for 
students with disabilities), all of these students exceeded the 50th percentile except for the 
eighth grade reading (47%).  

In reading our CAT scores for students who had accommodations, we see a range from a high 
of the 83rd percentile in reading in third grade to a low of 47th percentile in the eighth grade. In 
math, the scores for students who had accommodations ranged from a high of the 94th 
percentile in the first grade to a low of the 67th percentile in the seventh grade. In some 
grades, our students with disabilities who had modified tests scored higher than our regular 
education students. This is a tribute to the quality of our Special Education Program, which 
recognizes children's innate capacities and structures ways for that competency to shine.   

c) MCAS  

General comments about MCAS: 

For the spring of 2000 BFCCS, students in the fourth grade took tests in Language Arts, 
Mathematics, and Science and Technology. The students in the eighth grade took tests in 
English Language Arts, Mathematics, Science and Technology, and History and Social 
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Science. This was our first eighth grade class and, of course, our first eighth grade to take the 
MCAS. 

The MCAS are a set of instruments that measures students against criterion standards set by 
the state of Massachusetts. A caution needs to be noted is interpreting these results: 1) 
BFCCS is a small school with relative few students in each grade compared to most other 
schools; 2) BFCCS is a self-selecting population; and 3) as a Core Knowledge school the 
curriculum does not match in all aspects with the Massachusetts Frameworks. These factors 
give the potential for sharp swings, both positive and negative, when observing total class 
results. Nonetheless, in most areas we have done quite well, with improvement over the last 
two years. 

 

MCAS Data: 

 

Table 6: Fourth grade results for spring 2000 
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Table 6: Fourth grade results for spring 2000 continued 

Math (44 Students)
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Table 7: Fourth grade Language Arts three-year comparison 

4th Grade Language Arts
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Table 8: Fourth grade Math three-year comparison 
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4th Grade Math 
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Table 9: Fourth grade Science and Technology three-year comparison 

 

4th Grade Science and Technology
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8th Grade Language Arts
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8th Grade History and Social Science
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Graph 10: Eighth grade results for spring 2000 60
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Accountability standards from the BFCCS Accountability Plan: 

Our accountability plan states that "4th graders will achieve a median score at or above that of 
their counterparts in the Franklin public schools in the math and reading sections of the state 
administered MCAS testing. 

In addition, the Accountability plan states that "eighth graders will achieve a median score at or 
above those of their counterparts in the Franklin public school in the reading section of the 
MCAS testing of reading comprehension." 

8th Grade Math

8
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29 29
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20

25

30

35

Advanced Proficient Needs
Improvement

Failing

There was not a specific reading test for fourth graders or eighth graders on the MCAS, so 
those comparisons cannot be made directly.  

We do, however, want to note here that our mean CAT reading score was the 92 percentile for 
our regular education students in the fourth grade and 87 percent in the eighth grade. 

Since we cannot make some of the specific comparisons between BFCCS and the Franklin 
public schools indicated in our Accountability Plan, we wish to look at a comparison of all of our 
MCAS with those from Franklin public schools, after we examine the comparison from the 
Accountability Plan which we can make, given existing data. 

 

Fourth grade math MCAS scores for Franklin and BFCCS, regular education students and 
students with disabilities: 

Table 11: All students tested 

 Advanced Proficient Needs 
improvement 

Failing Average Scaled 
Score 

Franklin 29 36 33 2 247 
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BFCCS 14 41 41 5 242 

The table above reflects all students tested, below is a comparison of regular students and 
students with disabilities. 

Franklin tested 422 regular education students and BFCCS tested 33 regular education 
students in this category. The more than ten-fold difference in the number of students tested in 
the Franklin public schools than BFCCS makes comparisons difficult to sustain. 

The average scaled math scores score for Franklin public schools regular education students 
is 248 and the average scaled score for BFCCS regular education students is 245. Overall, the 
scores are quite similar, with Franklin public schools having more students in the advanced 
range. 

 For students with disabilities the average scaled score for BFCCS is 232 and for Franklin, the 
average scaled score is 236. 

 

Narrative in the eighth grade MCAS: 

Only one BFCCS class, our first graduating class, has taken the eighth grade MCAS. That 
class size was 24 students; five of these students had disabilities. While acknowledging that 
this is too small for a statistical comparison with the Franklin public schools, which tested 367 
students, there are some interesting observations.  

Our seventh and eighth grade social studies curriculum does not match in all aspects to the 
Massachusetts Frameworks. In these grades, BFCCS focuses on a two-year sequence in 
American History while the current Frameworks focus on World History. (It is interesting to note 
the state recently announced its decision to revise the frameworks to focus more on American 
History and less on World History.) Our regular education student’s scores in History and 
Social Studies are virtually identical to the Franklin public school's eighth grade History and 
Social Studies scores. Many of the topics covered in the seventh and eighth grade state 
Frameworks are covered in a spiraling curriculum in our lower grades.  

Our English Language Arts, Math, and Science and Technology MCAS scores are also very 
similar to the Franklin public school scores for regular education students.  

Five of our eighth grade students were students with disabilities, and this number was too 
small for the state to provide us with any statistical data from MCAS. 

Narrative on the fourth grade MCAS for English language arts and science and technology: 

We are perplexed and troubled by the fact that so many of our fourth graders are not meeting 
the criteria in the Language Arts area. The results may imply that while the students' writing 
and reading skills, as measured against the criteria of ERBs' and of CAT scores are at, or 
above, expected levels, they are not aligned with the levels by the state of Massachusetts. It is 
curious to note that a number of students who performed in the lower ranges of the MCAS 
English Language Arts test had some of the highest scores in the CAT, enough to qualify them 
for the John Hopkins Gifted and Talented Program. 
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However, BFCCS recognizes its responsibility to research methods to raise the skills and 
knowledge of its students to meet these MCAS standards. In responding to this need, we have 
hired a Language Arts consultant to help us both assess the strengths and weaknesses of our 
Language Arts Curriculum and to recommend changes. We have already made changes to 
that program for the upcoming school year, and during the year, we plan to focus on how we 
teach writing, using the expertise of our language arts consultant.  

In Science and Technology, our regular education students compare well with the Franklin 
public school students. Our average scaled score was one point higher than the Franklin public 
schools average scaled score in Science and Technology.  

In math, our regular education fourth graders had a higher percent of students in the proficient 
category and a smaller number in the advanced category than the Franklin public school 
students.  

This past year we undertook an intensive review of both our math curriculum and of our 
student’s performance on the math section of MCAS. Among other things, we learned that our 
students need to improve in responding to open-ended questions, and we have adjusted our 
curriculum accordingly for next year, with additions to our textbooks and many new 
manipulative.   

We had eleven students with disabilities take the MCAS in fourth grade. This is such a small 
number that we are reluctant to make any comparisons with the Franklin public schools, which 
had forty-three students in this category. With that caveat in mind, there are a few 
observations. For students with disabilities, our fourth graders' scaled score in English 
Language Arts was the same as the Franklin public schools; in Science and Technology our 
averaged-scaled score was one point higher than the Franklin public schools average scaled 
score. In math, for students with disabilities, we had fewer students in the proficient range and 
more in the need improvement range than did the Franklin public schools. We expect that the 
math curricular review will help our students with disabilities as well as our regular education 
students. 

 

A two-year comparison of fourth grade MCAS scores: 

As mentioned earlier, testing such a statistically small sample, 44 students (and only about 20 
students in the 1997-8 school year) can result in statistical swings, both positive and negative, 
when looking at class results. Indeed, the three-year comparisons do reflect some swings, but 
also some remarkable stability and improvements in the last two years.   

Table #9 shows the three year comparison for grade four Science and Technology scores for 
all students, combining both regular and special education students. In all categories we see 
improvement over the last two years: the Advanced category has gone from 10% to 18%; the 
Proficient category has gone from 60% to 61% (probably a statistically insignificant change); 
the Needs Improvement category has dropped from 31% to 20%.  

Table #8 shows the fourth grade math comparisons for three years for all students, combining 
both special education and regular education students. Once again the last two years show 
strong results: in the advanced category we increased from 7% to 14%; in the Proficient 
category we went from 40% to 41% (probably a statistically insignificant change); in the Failing 
category we dropped from 10% to 5%.  
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Table # 7 shows the English Language Arts comparisons for the last three years for all 
students, both regular and special education students. We are concerned and perplexed by 
this year's English Language Arts scores since we increased the per cent that needs 
improvement and decreased the percent in the proficient category, and had one student in the 
failing category. We know that there was much discussion about this year's English Language 
Arts MCAS test, and we know that we have a small sample to analyze which can result in 
some statistical swings. Notwithstanding either of those observations, we are, as discussed 
above, undertaking an intensive critique of our English Language Arts curriculum, with a focus 
on writing. We are extremely optimistic that these scores will improve next year. 

 

d) New England Math League Exam 

Our accountability plan states that "one third of all six and seventh graders will be able to earn 
"honorable mention" or above rating on the New England Math League Test." 

The New England Math League did not distribute information about testing in accordance with 
our Accountability Plan. Therefore, we cannot know if we met this standard. This standard will 
be revised for next year. 

 

e) Fifth Grade Science Fair 

Our accountability plan states that "fifth grades will be able to prepare, present, and defend a 
science project for a juried Science Fair. The composite median assessment of all projects will 
be a 3.0 on a scale of 1-4. (4=outstanding; 3=very good; 2=satisfactory; 1 = not satisfactory)." 

This year's fifth graders met this goal. We had an internal jury, and the class had a composite 
average of above 3.0. The many projects presented covered a wide range of topics and 
demonstrated understanding of the scientific method, preparation, and presentation skills. Next 
year we will return to having the jury selected from outside the school. 

f) Art test for sixth and seventh graders 

Our accountability plan states that "6th and 7th graders will be able to identify salient features 
of the following periods of art covered in this level of the Core Knowledge Sequence: Classical, 
Gothic, Renaissance, Baroque, Rococo, Neoclassical, Romantic and Realism. Students will 
able to record a median score of 75% on this material." 

Through in-house evaluation of the school's art faculty, as designated in the Accountability 
Plan, students met this goal. 

 

g) Music test for seventh graders 

Students will identify the following music periods: Baroque. Classical, and Early Romantic. 
They will be able to identify at least one composer from each era. Students will be able to 
record a median score of 75% on a test of this material. 
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Through in-house evaluation by the school's music faculty, as designated in the accountability 
plan, students met this goal. 

 

h) Character Education throughout the school 

In addition to the purely academic goals that the school sets for itself, the Accountability Plan 
states that the school's objective is "to foster each child's moral development through a 
program of character education based on the four cardinal virtues (Justice, Temperance, 
Fortitude, and Prudence), and other related virtues." 

While BFCCS has already been recognized on a national level for its Character Education 
efforts, both the board and the faculty education committees continued to examine and amend 
the school's efforts to help students understand and live our core virtues. 

We continue to weave character education through all aspects of school life, especially in the 
academic curriculum where students are helped to note how individual character shapes what 
students are studying, including studies in literature, history, and science. In addition to asking 
children to note traits in others, we continue to encourage them, through formal and informal 
programs, to develop those qualities in themselves. We also expect our faculty to model the 
character and virtue we are nurturing in our students.  

As we continue these general approaches to character education, this year also saw the 
following developments: 

- We established a faculty character education committee to examine character 
education programs at school 

- Seven faculty members attended the "Internalizing Virtue Leadership Conference" at 
Boston University, 

- New faculty participated in a character education workshop before the start of school 
and receives a copy of “Character Education at BFCCS: A Teacher's Resource Guide." 

-  The board character education committee instituted the first annual Spring Serv-a-
thon for students and their families. 

In addition, two grants were received to help develop our character education programs. The 
school received a $7,400 grant from the Department of Education to look at character 
education and community service in the middle school. Also, the school received a $10,000 
grant from the EMC Corporation, of which $2,000 was used by second grade teachers to 
create a written report which depicts their numerous and diverse approaches to character 
education. This report will provide a model for our other grades, and will be distributed to the 
many other schools that request information about our character education program. 

As we expand and examine our character education programs, the following specific programs 
remained strong at BFCCS. 

- The "Forest of Virtue" commendation assemblies 

- A school wide, monthly focus on each virtue, resulting in each virtue being "visited" at 
least twice a month during the school year. 
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- A class by class study of the virtues led by each classroom teacher, using the Core 
Knowledge Curriculum as a vehicle to help students see what virtue looks like through 
stories and history and other areas of the curriculum. When is character easy to 
maintain? What challenges us to honor what we know is right? How can the knowledge 
of virtues help people make choices? These are just some of the questions students 
are encouraged to address in their academic studies, demonstrating that character 
education is, indeed, not a separate topic, but woven throughout the life of the school. 

Next year's character education activities will have the additional oversight of a new member of 
the administration who has extensive training in the field of character and ethics education. 

 

i) Community service throughout the school 

Another performance objective as stated in the school's Accountability Plan is "to build self-
esteem and the ethic of giving to others through a program of regular community service for 
students at all levels." 

BFCCS continues to promote and carry out significant and frequent service to the community. 
This service is an integrated, essential part of the education of our students.  

Community service starts in the classroom, extends to the school, and to the local and larger 
communities beyond the school. In shaping our community service, we try to avoid having 
students ask for money from parents in order to contribute to community service project. We 
want students to give of their own energies and time. 

Following is a sampling of specific community service projects completed this year by grades 
K-5: 

- Students earned food for a food drive by doing chores around their homes. They also 
raked the school grounds, made book marks for the library, did a major cleaning of their 
classroom, made and delivered pine cone bird feeders to Stony Brook Reservation, and 
helped their teachers pack up their classrooms in June. In May they thanked the many 
people who helped our school run smoothly. 

- Students made bookmarks for the Franklin Library, donated food to an animal shelter, 
donated personal items to a woman's and children's shelter. They also made and hung 
bird feeders during the winter, and organized a returnable can drive to make money for 
the Bons Zami school in Haiti. 

- Students carried out many projects to benefit senior citizens. They made decorations 
for a senior citizens New Year's party, sent holiday cards, and they held a school-wide 
food drive and painted boxes in which to deliver food to seniors for the winter holidays. 

- Classes visited with members of the Blackstone Valley Adult Day Care Center. In the 
spring, they wrote stories to go with a large stuffed fish they made and donated to 
Children's Hospital. 

 

In grades 6-8, much of the community service is done through advisory groups, which are 
groups of about twelve students with one teacher who meet twice a month. These groups use 
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a program called Stepping Stones, which was developed and written by a seventh grade 
teacher, Deborah Farmer. This program is an integrated character education and community 
service program.  

Each month students, individually, design a project or choose a project from a list of suggested 
activities, and, at the end of the month, write a reflection on the work they did. Among other 
activities, in addition to the individual projects students did each month, advisory groups 
donated money for students in a flood zone; made thank you packets for parent volunteers; 
took charge of the lost and found; cleaned the courtyard on a regular basis; raised money for 
various charities; sent cards and cooked meals for a faculty member who had a new baby. 

The Stepping Stones program culminates in individual or small group service projects 
designed out carried out by eighth graders. These special eighth grade projects are called their 
"Capstone Projects." Students in grades 5-7 attended a June assembly to celebrate and thank 
the eighth graders for the successful completion of their Capstone Projects. 

Some of the Capstone Projects included, an after school Homework Club; free music lessons 
for younger students; singing at a hospital and nursing homes; volunteering at hospitals, 
helping to build a new church; raising money for the Make-A-Wish Foundation. 

 

 

 

j) Latin Exam 

This test is not part of our Accountability Plan, but does demonstrate our commitment to 
teaching Latin, and to the outstanding performance of a number of students on this National 
Latin Exam. This test is jointly sponsored by the American Classical League and the National 
Junior Classical League and is supported by the National Association of Secondary School 
Principals. Our students took two of the tests offered: Introduction to Latin and Latin I.  

Students from fifty states and eight countries, totaling 112,000 students, took the Introduction 
to Latin Exam. Eleven of our seventh graders took the exam and five scored in the outstanding 
achievement category, and two earned achievement awards. For a school our size, this is a 
remarkable achievement. 

Even more impressive is our record on the Latin 1 Exam, which is usually taken by high school 
students. Eleven of our eighth graders took this exam. Two students achieved the summa cum 
laude award and won gold medals; four students won maxima cum laude awards and won 
silver medals; two students won magna cum laude awards, and one student won a cum laude 
award. 

These awards are a tribute to our outstanding Latin program, which starts in sixth grade, and, 
of course, to the outstanding teaching in our Latin program. 

 

3) Summary of alumni placements: 
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Our second eighth grade class graduated on June 13, 2001. Their high school placements 
reflect their goals and strong academic success. The forty members of the class went on to 
further their education at the following high schools: 

 

Local Public High School 20 50%

Private High School 16 40%

Vocational High School 3 8%

Undecided at Graduation 1 2%

Total 40 100%

 

Twenty graduates will attend public high schools in towns where their families reside: Franklin 
High School, Foxborough High School, Medway High School, and King Philip Regional High 
School in Wrentham (serving Norfolk, Plainville, and Wrentham).  

Sixteen graduates will attend private high schools including: Xaverian, Bishop Feehan, St, 
Marks, The Cambridge School, Mt. St. Charles, Catholic Memorial, St. Sebastian, and Master’s 
Academy. 

Three graduates will attend vocational high schools: Tri-County Regional and Norfolk 
Agricultural. 

Parents, teachers, and students participated in planning each students’ transition to high 
schools. Before school ended in June 2000, our High School Planning Committee had already 
sent invitations to many area public and private high schools to come to an Information Night in 
September 2000. On that occasion students, parents and faculty were invited to evaluate the 
many options. High school administrators and counselors from public, independent, and 
parochial high schools learned about the Benjamin Franklin Classical Charter School and our 
community. We plan to have a similar program in Fall of 2001. 

 

4) Summary of complaints received by the Board: 

The Board of Trustees established an electronic mail service by which members of the school 
community as well as the community at large may register complaints or suggestions. 
Complaints may also be sent in writing to the Board of Trustees. 

The Board of Trustees received less than six e-mails or letters from the school community and 
community at large. Many were inquires regarding our enrollment process.  

 

5) Total number of applications received: 
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The total number of student application received for the 2001 – 2002 school year is 278, an 
increase from last years, 216.  

Total number of applications received by grade level: 

2001–2002 School Year K 1 2 3 4 5 6 7 8 Total 

New Applications 75 25 7 4 3 7 4 5 1 131 

Concurrent Applications 
(siblings of new applicants) 

29 15 18 12 19 7 8 1 1 110 

Sibling Applications 27 0 2 1 2 5 0 0 0 37 

Total Applications 131 40 27 17 24 19 12 6 2 278 

2001-2002 Openings 39 5 2 8 4 0 13 0 0 71 

Total Openings Filled 39 5 2 8 4 0 4 0 0 62 

Applications Per Opening 3 8 14 2 6 0 1 0 0 4 

Total number of applications received by residence: Total 278 

Attleboro 3 Milford 4 

Bellingham 16 Millis 4 

Blackstone 2 Norfolk 38 

Brockton 1 North Attleborough 4 

Foxborough 11 Norton 2 

Franklin 146 Plainville 1 

Holliston 3 Uxbridge 2 

Mansfield 3 Walpole 1 

Medway 14 Wrentham 23 

 

6) Number of students on waiting list 2001-2002 (by grade level and residence):  

Attleboro 2 Millis 2 
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Bellingham 4 Norfolk 12 

Blackstone 1 North Attleborough 1 

Franklin 66 Norton 1 

Holliston 2 Plainville 1 

Mansfield 1 Uxbridge 1 

Medway 7 Wrentham 10 

The option is given to parents to  
remain on the waitlist. 

Total 111 

 

 

7) Student turnover data: 

Ten students left in the 2000 – 2001 school year, of those openings three were filled 
immediately. Twenty students left at the end of the school year. Students left for the following 
reasons: 

15 moved out of the local area. 

7 students transitioned into other middle schools.  

6 students left to attend local public students. 

2 students left to be home schooled. 

 

B. School Program: General Information 

1) School address and contact information: 

Benjamin Franklin Classical Charter School 
201 Main Street  
Franklin, MA 02038 
Tel: 508 541-3434 
Fax: 508 541-5396 
E-mail:  bfccs.org 

Web:  www.bfccs.org 
 

2) Grades and age levels served: 
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The Benjamin Franklin Classical Charter School currently serves students from kindergarten 
through grade eight. Eligible students must be five year of age by August 31 to enter 
kindergarten. 

  

3) Description of eligibility requirements for enrollment and enrollment policy: 

Enrollment is open to all who wish to apply, however, priority is given to siblings of currently 
enrolled students and to Franklin residents. If there are more applicants than there are 
available spaces, the waitlist goes to lottery, and a waitlist is retained for the school year. 

Families who wish to join the Benjamin Franklin Classical Charter School in educating their 
children submit an enrollment application form postmarked by the U.S. Post Office or hand-
delivered by February 2, 2001. Applications were made available at the Franklin Public Library, 
the Franklin Town Hall, and the School Office beginning November 15, 2000. Enrollment 
applications are also made available at www.bfccs.org.  

Families were able to learn more about the Benjamin Franklin Classical Charter School at 
information evenings scheduled in January. 

Notification letters were sent out regarding enrollment or waitlist status on February 16, 2001. 

 

 

4) Summary of curriculum design and teaching methods: 

The Benjamin Franklin Classical Charter School was founded on four pillars. These pillars 
individually, and how they connect with each other, help define a summary of the curriculum 
design and of teaching methods.  

The first pillar is the Core Knowledge Curriculum. This is a curriculum based on the work of 
E.D. Hirsch which emphasizes an intensive academic curriculum in which topics spiral so that 
students can revisit them, ensuring that students develop a basis for learning what educated 
people should know. There is also an emphasis on learning Art History and Music History. In 
addition, the curriculum includes and invites a look at the diverse peoples and ideas that both 
comprise and have shaped the world we live in. For more information go to 
www.coreknowledge.org. 

Core Knowledge Curriculum, Foreign Languages, Arts, and Instrumental Music 

E.D. Hirsch reminds educators that the Core Knowledge Curriculum is a curriculum and not a 
method of teaching. BFCCS prides itself on integrating subjects and on providing a hands-on 
project based curriculum. Although information and ideas are very important for children to 
learn, we believe that information is both better retained and understood when students are 
engaged in active learning. Examples of this active learning include students learning about 
graphing by collecting data and creating a graph of all the names in the school; students 
learning about muckraking journalists by writing their own newspaper; learning about 
immigration by visiting an immigration museum and writing a journal about an immigrant 
experience; writing plays to act out different scenes from history. In science students grow 
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plants when learning about genetics, build ramps when learning about physics, design models 
of the solar system, and create scaled time-lines of life of geological eras. 

There are also many examples of integration across the curriculum. Students study Jazz when 
they study American History; they study Greek and Roman Architecture when studying about 
Greece and Rome; when studying astronomy, they learn the myths behind the names of the 
constellations and planets; students read story books which are based on math challenges or 
puzzles; when they learn about an artist, they will do art work based on that artist’s style. 

Not all learning can or should be "hands-on" and by teaching across the curriculum. Our 
teaching methods are varied: sometimes you just have to sit down and memorize! We try to 
make the material engaging, inter-active, and accessible while using the challenging, varied, 
and intriguing Core Knowledge Curriculum.  

In addition to the Core Knowledge Curricular Curriculum, students start French in kindergarten 
and Latin in the sixth grade. Physical Education, Music, and Art start in kindergarten. 

We also have a strong performance music program. All students start the recorder in the third 
grade and students can select an instrument in the fourth grade. Last year 78% of the students 
in grades 4-8 took music lessons at school and were in one of the school's five performance 
bands: Concert Band, Wind Ensemble, Symphonic Band, Jazz Ensemble, and Marching Band. 
The various bands performed at the State House, at the Franklin Memorial Day Parade, and a 
many assemblies. Both the Symphonic Band and the Chorus received gold medals at the 
Great East Festival. These gold medals are quite an accomplishment 

In grades, 6-8 there is an Art Elective Program and some of those offerings include jazz band, 
dance, drawing, drama, chorus, and set design. 

Character Education is one of the other four pillars. The school is based on the premise that 
education without character is hollow at best, and dangerous at worse. The school teaches 
character education by weaving that education into every part of the curriculum. What are the 
ethical implications of science research? What character strengths did Woodrow Wilson or 
Franklin Roosevelt demonstrate? What character traits are characters in a novel displaying? 
How did you just treat a fellow student? How would you want to be treated?  

We know that children learn from what they see around them, and we strive to shape a 
community of adults who themselves demonstrate good character, and who model the virtues 
we hope our students will embody. The character education teaching in the school is based on 
the four classical virtues: Justice, Temperance, Fortitude, and Prudence. Each month we focus 
on one virtue, while still honoring the others.  

In addition, each month grades K-5 have a "Forest of Virtue" assembly in which students thank 
other students for an action, which demonstrated one of the virtues. These are charming and 
touching moments when students look each other in the eye and thank each other. Older 
students design or select a community service project each month which helps them to act on 
one or more of the virtues and character traits we hope they will internalize. 

Community Service is another one of the four pillars. Students in all grades perform community 
service. There is an increasingly large circle in which students do community service: their 
classrooms, their school, their local community, and the broader world community. All of these 
areas are recognized as valuable arenas in which to perform community service. Through 
community service students learn self-esteem, recognize that they are members of larger 
communities, and both practice and develop ethical qualities.  
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Parents as Primary Educators are another of the four pillars. Through this pillar, we 
acknowledge that parents shape their children's attitudes toward school and learning. We ask 
that parents continue the work of school at home by either enriching or assisting student’s work 
as needed. To help support this pillar, each grade sends home a Scope and Sequence each 
month, outlining what will be covered in all the subjects. This monthly communication enables 
parents to be involved with their children at home with schoolwork, both supplementing and 
supporting schoolwork. In addition, in each monthly edition of the school newsletter, The 
Courant, each teacher writes about one aspect of the previous month’s curriculum to further 
help parents engage with their children around their school work. Of course, these publications 
give the faculty the opportunity to share ideas about education. 

Special Education 

Our Special Education Program complies with Federal and State Laws, and students in 
Special Education have access to all parts of the curriculum. The school uses, and is refining, 
an inclusion model in Special Education. 

 

5) School Code of Conduct 

The School's formal Code of Conduct is included in the attachments. That Code of Conduct is 
currently being reviewed and revised. This year BFCCS participated in a Quality Assurance 
Review from the State and as part of that review, we discovered the need to revise parts of our 
Code of Conduct. 

 

6) Summary of the charter school's graduation and promotion requirements 

For promotion, students must have a passing grade for the year in all courses. A passing 
grade in all courses at the end of eighth grade permits student to graduate. 

 

7) Student/teacher ratio: as of 6/30/01 

Classroom Faculty # Of Students # Teacher/Aide Ratio 

Kindergarten 40 2.5 16:1 

Grade 1 42 2.5 16.8:1 

Grade 2 42 2 21:1 

Grade 3 46 2 23:1 

Grade 4 46 2.3 20:1 

Grade 5 45 2.7 16.6:1 

Grade 6 43 2.95 14.6:1 
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Grade 7 39 2.9 13.4:1 

Grade 8 40 2.5 16:1 

Total 383 22.35 17.1:1 

 

 

8) School Calendar, hours of operation, and number of instruction days for the 2000-2001 
school year and for the 2001-2002 school year: 

There are 180 days of instruction in the school year. Hours of operation are 9:00am – 3:10pm 
for grades k – 5 and 8:20am – 3:10pm for grades 6 – 8. 

Attachment 1: 2000-2001 School Calendar  

Attachment 2: 2001-2002 School Calendar 

 

C. Finance 
Fiscal year 2001 financial statements are currently being audited by and independent 
auditor. The results of the school audit will be made available January 2002. 
 
1) Financial statement setting forth by appropriate categories the revenue and expediters for 

the fiscal year 2001 (July 1, 2000 to June 30, 2001): 

Attachment 3: Fiscal Year 2001 Budget vs. Actual Spending 

 

2) Balance sheet setting forth the charter school’s assets and liabilities, and find balance and 
equities: 

Attachment 4: Fiscal Year 2001 Balance Sheet 

 

3) State and federal grants: 

Attachment 5: Fiscal Year 2001 State and Federal Grants  

 

4) Approved school budget for fiscal year 2002: 

Attachment 6: Fiscal Year 2002 Budget 
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D. Governance: 

1) Board of Trustees 2000-2001 school year: 

Faith Daya, President, parent 
Chris Vericker, Treasurer, parent 
Colleen Viscarra, Secretary, parent 
Ruth Gass, Head of School 
Ben Benjamin, Faculty Representative/member 
Shelley Almeida, parent 
Richard Cohen, parent 
Matt Ginnetty, parent, founding member 
Dennis Hatch, parent 
Mike Haynes, parent 
John Phelan, parent 
Roland Silverio, parent 
Stu Solomon, parent 
Teresa Wilber, parent 

 

2) Board committees and members: 

Character Education: Colleen Viscarra and Deborah Farmer 
Community Service: Alice Lanckton 
Education: Ruth Gass 
Finance: Chris Vericker 
Human Resources: Dennis Hatch 
Parent Enrichment: Colleen Viscara and Teresa Wilber 
Technology: Stu Solomon 
 

3) Advisory Committees and members: 
 

William M. Bulger 
President, University of Massachusetts 
18 Tremont Street, Ste. 800 
Boston, MA 02108 
 
Dr. William Kilpatrick 
Professor CDPRM 
Boston College School of Education 
Campion Hall 
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Chestnut Hill, MA 02167-3813 
 
William H. Bowman 
President, Logal Software Inc. 
125 Cambridge Park Drive 
Cambridge, MA 02140 
 
Kevin Ryan 
Director Emeritus 
Center for the Advancement of Ethics & Character 
Boston University School of Education 
605 Commonwealth Avenue 
Boston, MA 02215 
 
James B. Stenson 
481 Hammond Street 
Chestnut Hill, MA 02167 
 

 
4) Board of Trustees’ Meeting Schedule for the 2000-2001 and 2001-2002 school year: 
The Board of Trustees meets every third Thursday of the month September – June for a total 
of ten board meetings per year. The board agendas and minutes are made available on the 
school website www.bfccs.org. 
 
5) Board of Trustees’ written policies on the creation of board policy and board’s policy on 

hearing complaints: 
Attachment # 7 Policy and Procedure Board Rules. 
The board’s policy on hearing complaints has been communicated through newsletters to the 
community and will be incorporated into policy in the upcoming school year.  
 
6) Summary of major policy decisions established by the Board of Trustees in 2000-2001: 

Mrs. Ruth Gass was hired after an extensive search and is welcomed as Head of 
School to the first board meeting of the 2000-2001 school year. Mrs. Gass introduced 
many new initiatives at the start the school year and throughout the year. 
Receipt of a $10,000 private grant from EMC for character education and technology. 
The board approved the hire of Maria Marolda, a nationally renowned math specialist, 
to undertake an extensive assessment of the math curriculum. 
Maternity and Short Term Disability Benefit approved. 
Nomination of Board members policy was reviewed and updated. 
Mr. David Lowry was hired as interim Head of School during Mrs. Gass recovery from 
an unexpected surgery. 
School wide insurance policies were updated and reviewed. 
Salary survey was conducted and compensation schedules were set. 
A revised Faculty Handbook was approved. 
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The successful completion and review of the schools Math program, this will be 
presented to the Board September 2001. 
A full review of the Language Arts program was approved for the 2001-2002 school 
year. 
 
 

E. Staff 
1) Name of Head of School: Ruth Gass 
 
2) Name of Business Manager: Kara Geraci 
 
 
 
3) Number of full-time equivalent (FTE) teachers and aides: 
The following chart reflects faculty and classroom aides only. It does not include 
administration. 
 

Classroom Teachers 18 

French Teacher 1.2 

Latin Teacher .5 

Physical Education Teacher 1.5 

Librarian 1.2 

Student Newspaper Teacher .1 

Instrument/Fine Arts Director 1 

Drama Teacher .2 

Art Teacher 1 

Music Teacher 1 

Instrumental Teacher 1 

Dance Teacher .1 

SPED Teachers 3 

SPED Aides 2 

Classroom Aides 1 

Speech Pathologist 1 

Reading Specialist 1 

Total 34.8 
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4) Summary of teacher qualifications: 

Bachelors  21 

Masters  11 

Doctor 1 

Master Teacher 1 

Average # years experience 5 

 
 
 
 
5) Percent staff turnover: 
Includes all teachers, including specialists, and out of classroom teachers: 

Total # of Teachers 39 

Teachers Returning in the Fall 26 

Teachers Not Returning 12 

Teachers Promoted to Administration 1 

Turnover Rate Teachers Not Returning 30.7% 

 
In the 2000-2001 school year: 

Three teachers relocated to join their spouses. 
Two teachers left to be full time moms to new babies. 
Two teacher left to accept a positions in another school. 
One teacher was promoted to a position in administration at BFCCS. 
One teacher left for medical reasons. 
One teacher moved to be closer to family. 
One teacher left to open a dance studio. 
 
 

F. Student Characteristics: 
Statistics based of the Charter School Pre-Enrollment Report submitted March 19, 2001. 
 
1) Number of students enrolled: 

392 
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2) Student demographics: 
 
Enrollment by residence: 

Attleborough 9 2% 

Bellingham 5 1% 

Foxborough 23 6% 

Franklin 280 71%

Holliston 4 1% 
Hopedale 3 >1%

Hopkinton 3 >1%

Mansfield 5 1% 

Medway 11 3% 

Milford 2 >1%

Millis 2 >1%

Norfolk 15 4% 

Plainville 8 2% 

Wrentham 22 6% 

Total 392 100%

 
Enrollment by gender: 

Males 198 50.5% 

Females 194 47.5% 

Total 392 100% 
 

Enrollment by race/ethnicity: 

White 376 96% 

Asian 12 3% 

Hispanic 4 1% 
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Total 392 100% 
 

 
3) Number and percentage of students classified as limited English proficient (LEP): 

0, 0% 
 
4) Number and percentage of students who are linguistic minorities: 

2, .5% 
 

5) Number and percentage of special needs students (those with formal IEP’s in place) by 
special education prototype: 

40, 10% 
 
6) Number and percentage of students who receive special services, but are not on formal 

IEP’s: 
42, 11% 

7) Number and percentage of students qualifying for the free price meals, and number of 
percentage qualifying for reduced price meals: 

0, 0% 
 
8) Average daily attendance: 

369 
 
9) Average membership rate: 

385 
 
10) Number of students placed on in-school suspension,  out-of-school suspension, or 

expelled: 

In-School Suspension 2 

Out-of-School Suspension 23 

Expelled 0 

Total 25 
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G. Recommended but not required 

1. Parent survey results: 

None this year, but many were done the previous year as part of the search process for the 
new head of school.  

 

 

2. Expectations for parent involvement:  

Answered in #10 

 

3. Summary of parent involvement activities:  

Answered in #10 

 

4. Before-and after-school programs and extra curricular activities: 

We rent almost all of our facilities from St. Mary's Church, and the Church uses the building 
from 4pm to 5pm, Monday through Thursday for religious education. This limits our opportunity 
to offer after-school activities. However, many of the activities other schools consider extra-
curricular activities fall into our regular curriculum, including studio art, band, band lessons, 
chorus, and the school musical.  

 We do offer before-school care for families whose work schedule necessitates an early drop-
off. In addition, three of the schools 5 bands practice before school. After-school, by utilizing 
the library, field space, and the classrooms that BFCCS built and that are not rented from the 
Church. The school has been able to offer a variety of after school programs, including chess 
club, Destination Imagination, SSAT prep courses, Girls on the Run, and short (one-day to two-
week long) after-school enrichment opportunities such as Mad Science. 

 

5. Library Resources: 

The library supports the Benjamin Franklin Classical Charter School community in many ways. 
First, the library is a major source of Core Knowledge Curriculum material. The library has 
approximately 2,500 books and 11 different periodicals for both faculty and students. The 
library program provides students with exposure to literature, children’s authors, and research 
skills. Reference material and Internet access are also available for student and faculty use. In 
addition, the library has a parent collection with books on character education, reading, and 
other parenting issues. We have recently added a Character Education section that highlights 
the monthly virtues being taught around the school.  
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6. Computer/technology resources: 

In January 1999 Internet access was brought into each classroom and office at BFCCS. 
At that time, this milestone made us one of a minority of public schools in the state to 
have 100% Internet access in our classrooms. Since that time we have added additional 
computers in most classrooms, e-mail for all faculty and staff, our own private Intranet 
web site affectionately called ‘Ben’ as well as our public website www.bfccs.org. 

Our modern internal computer network at the school consists of several file servers to 
support administrative and classroom needs as well as our e-mail system and Intranet 
(Ben). Our external public website (www.bfccs.org) is hosted at a local ISP (Internet 
Service Provider) in the town of Franklin though parent volunteers develop and maintain 
the site.    

The internal school network is wired as a star arrangement of category 5, 10baseT UTP 
cable to every classroom and office. Each room has at least two data drops with as 
many as five in some areas. The computer room/wiring closet houses our file servers, 
uninterruptible power supplies, modems and firewall as well as several 10baseT hubs 
and a 100baseT Ethernet switch. We’ve written our own software to monitor 
environmental conditions in the computer room and network resource availability with 
automatic e-mail alerts to a responsible person should problems in any of these areas 
be detected. All of our file servers are automatically backed up to tape each night to 
protect our data and we employ state of the art self-updating anti-virus protection on all 
file servers and computers in the school to further protect us from damage. 

Our classroom and office computers run a range of operating systems including 
Windows 95, 98, and NT 4.0. All classroom computers have installed on them a core set 
of productivity software including Microsoft Office Professional. Individual classrooms 
are free to procure age and grade appropriate software for there specific needs. 

Before any computer can be accessed, the user must first logon to our Windows 
network. Without a valid Windows user ID and password access to the computer is 
denied. It should be noted that only faculty and staff are given Windows ID’s and 
passwords, thereby, preventing computer access by the students unless they have 
appropriate permission and supervision. 

Our connection to the Internet is via an ‘always on’, high-speed ADSL phone line to our 
local ISP. We employ a state of the art firewall between the school network and the 
Internet to prevent unauthorized access to the school network from the Internet. 

Our firewall also provides additional protection for the computer users inside the school 
walls. In order to access the Internet from any computer in the school, the user must first 
‘authenticate’ to the firewall with a separate user id and password. This authentication is 
in addition to the Windows logon needed to gain any access to the computer itself. 
These id’s and passwords are only assigned to faculty and staff thereby preventing 
students from accessing the Internet without appropriate permission and supervision.  In 
addition, the firewall does site filtering further protecting our users from inappropriate 
content. 

All students, parents, guardians, faculty, and staff at the BFCCS are required to read 
and sign Acceptable Use Policies before they are allowed to access the school 
computer system. The policies outline the manner in which we expect the school 
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computers to be used and the rules to which our users must adhere.  Copies of these 
policies are available from the school office or on the school’s website at www.bfccs.org.  

We continue to upgrade, add to, and maintain our school network on a regular basis.  
We are very proud of the fact that we have a small but dedicated group of parents that 
are 100% responsible for the building and maintaining of the school computer network, 
e-mail system and our Intranet and Internet web sites and have been so from the very 
beginning. 

The faculty continues to increase their knowledge and use of technology in the 
classroom via technology workshops conducted by technology committee members and 
the faculty themselves.  This will continue to be an area of focus for the faculty and 
school administration as we find new and innovative ways to incorporate technology into 
the school curriculum. 
Stuart Solomon 
Trustee, Benjamin Franklin Classical Charter School 
Chairman, Technology Committee 
 

7. Student transportation and food services: 

The Town of Franklin provides busing for Franklin students. Students who are not residents of 
Franklin must provide their own transportation to and from school. 

Parent volunteers coordinate food services twice a week during the school on all other days 
students provide their own lunch. A healthy snack alternative is available if a student should 
not have a lunch. 

 

8. Professional Development Activities: 

The faculty participated in many Professional Development Activities. The school recognizes 
the key importance of professional development in sustaining a community in which all are 
learning, and in which faculty can continually reflect on and improve their teaching. 

Last year the school spent over $20,000 on professional development, including the following: 

Most of the faculty attended the national Core Knowledge Conference, which was in Boston 
this year. 

All math faculty participated in an intensive review and assessment of our math curriculum 
which was done with Maria Marolda, a math education specialist from Children's Hospital, who 
has worked with schools all over the country to help define and assess their math curriculum. 
This professional development took about thirty hours. At the end of the project, faculty had 
developed both a list of math topics for each grade and a grid of the various ways to teach 
each topic. Also, each member of the math faculty was able to order books and materials at 
the end of this project which would help them complete the math curriculum: many 
manipulatives, scales, math books and work books were purchased. 

All faculty participated in a half-day technology workshop. In addition, through a grant from 
EMC, twelve faculty participated in a weeklong summer workshop at school on developing 
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computer skills that would help integrate technology into the classroom. All participating faculty 
received a stipend, and each participant will share, with the full faculty, an example of how their 
summer work resulted in technology use in the classroom. 

 

 

Grade 5-8 humanities faculty designed their own workshops. 

Individual faculty members went to numerous faculty development programs outside of school 
including workshops on teaching math, reading, music, spelling, and art; one faculty member 
took the Research for Better Teaching course; others went to workshops on managing crises, 
on character education, on special education, and on so much more. When teachers returned 
from programs and seminars, they were asked to share something that they had learned with 
the full faculty at the beginning of faculty meetings. 

 

9. Staff Evaluation Procedures: 

Several years ago, the staff and the administration worked together to develop an evaluation 
instrument. That instrument combines individual goal setting by the faculty, with goal setting 
established by the administration, with classroom observations, conversations, and overall and 
particular assessments. This past year only new faculty was evaluated. The Head of School 
was on sick leave for three months and the Assistant Head of School conducted those new 
teacher evaluations. In the upcoming year, the Head of School will evaluate all faculty. 

 

10. (2 & 3)  Volunteer participation/hours (approximate for the year): 

There are high expectations for parent involvement. This expectations is communicated in 
many ways: at initial open houses, in writings, in requests for parent sign-up which are sent out 
with the summer mailings, and at many other times. We try to make parents aware that not 
only can we not be the school we are and want to be without parent involvement, but that 
research consistently proves that when parents are involved in their children's school, 
achievement rises.  

At BFCCS, parent volunteers clock literally thousands of hours each school year. Volunteerism 
is not just a nicety at BFCCS; it is a necessity that allows us to offer programs and experiences 
that enrich the lives of our students and the school community. Parent volunteers worked in the 
following capacities last year: 

Lunch/Recess Volunteers: parents assist with lunch, recess, the Kindergarten lunch 
program, the Wednesday Hot Lunch Program and Friday Pizza Day are completely 
orchestrated by parent volunteers. 

Field-trip and Over-night Trip Chaperones: Nearly 30 parents accompanied over-night 
class trips to Washington DC, Quebec City, and Cape Cod) 

Library Aides 
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Room parents: Every class has a room parent that coordinates parent volunteerism for 
that particular class. 

Family-Teacher Cooperative: As our version of the PTA, the FTC runs monthly 
meetings, fundraises for the school (raising 10,000 last year), and coordinates special 
school activities such as the family picnic. 

Band Parents: Band parents organize band fundraisers ($5000 raised last year), 
arrange for competition transportation, and help with the monthly band newsletter. 

The BFCCS Foundation: The foundation is a separate, non-profit organization that 
works to raise funds for and to support the school. This year the Foundation purchased 
ten acres of land on which we plan to build a new school. The major current effort of the 
Foundation is to raise funds to build that new school. Parents volunteer for a variety of 
foundation projects, including grant writing and the annual auction (which raised 
$45,0000 last year). 

School Play: Dozens of parents assisted with the annual musical, from rehearsal help, 
to voice coaching, to back-stage work, to complete costuming for 80 students. 

Office Help: A handful of parents regularly volunteer in the main office to help with 
mailings and other time-intensive projects. 

Fix-it Committee: Every summer, a group of parents spend two Saturdays making 
repairs around the school per requests of the teachers. 

Grounds Care: In May 2001, nearly 20 families spent a Saturday landscaping, cleaning, 
and mulching the school grounds; in addition, a few of these parents spent an extra 
Saturday tilling and planting a small community garden on the property. 

Eighth Grade Activities: Parents organize the annual high school fair in the fall and 
graduation festivities in the spring. 

Technology Support: The school's server, Intranet server, and external web-site were 
developed and are maintained by parent volunteers. These volunteers offered 
technology training for faculty on a professional development day. 

Arts Enrichment: Parents are responsible for bringing in monthly Art's assemblies with 
money raised through the Parent Teacher Cooperative. Last year, these programs 
included a professional storyteller, an acclaimed piano duo, Inca Son, a one-woman 
play on Clara Barton, and a professional marionette show. 

Parents volunteers are largely or completely responsible for the following programs and 
efforts: Student banking, the after-school enrichment program, the yearbook, the 
hospitality committee, teacher appreciation week, parent enrichment evenings, the 
recycling program, newsletter formatting, the semi-annual book fair.  

 In addition, parent volunteers orchestrate and support countless service projects each year. 

 

11) Number of job applicants for teaching positions: 
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This year we filled thirteen positions, and we received approximately seven hundred 
applications for those positions. 

 

12) Description of any collaborations or partnerships, formally or informally established with 
local school districts, businesses, colleges or universities, community based organizations or 
other groups: 

BFCCS has had several formal and informal collaborations and partnerships. The Special 
Education Department has been working with the South Shore Collaborative to develop 
curriculum and integration techniques in order to service a students with Down's Syndrome 
within the classroom. 

Our emphasis on community service has led to several informal collaborative with area service 
providers, including the food pantry and two local senior centers. 

Dean Bank works with us to provide our student-banking program. 

Administrators at BFCCS have worked with Lesley College as supervisors for two faculty 
completing practicum as part of their Masters in Education program. 

 

13) Specific examples of when/how a particular part of the school's program has been 
replicated by other public schools: 

and 

14) Number of formal visits by educators, policy-makers, and researchers, etc., the school 
hosted this year: 

Benjamin Franklin Classical Charter School, since being recognized as a "National School of 
Character" in 1997, continues to be looked to for practical advice on integrating character 
education into the life of a school. Last year, a school from Quebec, Canada, spent three days 
visiting classrooms and talking with teachers and parents, this group is seeking to start a 
character education in their school system.  A group of principals from that same area will be 
returning in the 2001-2002 school year.  In addition, an education researcher from Japan 
visited for a learn about character education, and a group of teachers from the Merriam School 
in Acton, MA spent a day in three classrooms to observe how teachers weave character 
education into the academic curriculum. 

A teacher at the school, who also works with the Boston University Center for the 
Advancement of Ethics and Character, has traveled to a variety of schools and conferences in 
the last year to present both the principles of character education and practical examples 
culled from BFCCS.  These sites include: 

- Bourne Public Schools 

- A consortium of MA schools who received a DOE character education grant 

- A workshop sponsored by Connecticut’s School for Ethics and Education 
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- A workshop sponsored by the state of Connecticut 

- Two leadership training seminars at Boston University which brought together 
educators from California, New Jersey, Georgia, New Hampshire, Canada, 
Connecticut, and Massachusetts 

- Sunset Ridge School District, Northfield, Illinois 

- East Fairhaven Elementary School, East Fairhaven, MA 

Some of these schools have adopted and adapted specific aspects of our character education 
program including a focus on the cardinal virtues, integrating virtues in existing academic units, 
creating discipline reflection forms, and instituting service programs that make a direct link to 
the development of the habits of moral action. 

In addition, of note, the special education administrators from the state's charter schools visited 
BFCCS to meet with our Director of Pupil Services. This group will be returning this year for a 
follow-up visit. 
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